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Abstract— This study examined the educational leadership, emotional flexibility, work motivation, and 

satisfaction of public-school teachers in the Lucena North District, Division of Lucena City. Using a descriptive–

correlational design, the study involved 185 teachers selected through stratified random sampling from clustered 

schools representing large, medium, and small schools. Data were collected via a researcher-developed survey 

questionnaire assessing emotional flexibility, leadership practices, work motivation, and work satisfaction. 

Responses were analyzed using descriptive statistics (means and frequencies), Pearson’s correlation, and 

mediation analysis with Hayes’ PROCESS Macro. The findings revealed that teachers’ emotional flexibility and 

supportive, empowering leadership significantly influenced their motivation and satisfaction at work. Moreover, 

emotional flexibility partially mediated the relationship between educational leadership and teacher outcomes, 

highlighting its role as a key mechanism in promoting well-being and professional engagement. The results 

underscored the importance of developing emotionally flexible teachers and adopting leadership practices that 

balance instructional guidance with relational support to enhance motivation, satisfaction, and overall 

effectiveness in public schools.  
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I. INTRODUCTION  

The public-school system continues to face interconnected challenges, including teacher shortages, burnout, 

turnover, and declining job satisfaction. These issues were further exacerbated by the COVID-19 pandemic, which 

introduced demands for remote and hybrid teaching, resource limitations, and increased workload expectations 

without adequate support (Kate et al., 2025; Manglallan & Tagadiad, 2024). As a result, many teachers struggle to 

fulfill professional responsibilities, leading to reduced well-being and threats to educational quality and workforce 

stability. 

In response to these challenges, emotional flexibility has emerged as a significant psychological construct in 

education. It encompasses the ability to regulate emotions appropriately, adapt emotional responses to different 

situations, understand others’ emotions, and recover from emotional distress. Teachers with higher emotional 

flexibility show stronger coping skills, lower burnout, and better stress management, underscoring its relevance 

to teacher well-being and effectiveness (Harel et al., 2025; Lubguban et al., 2024). 

Educational leadership also plays a critical role in shaping teachers’ experiences in schools by influencing 

perceptions of support, autonomy, fairness, collaboration, and recognition. Leadership styles such as 

transformational, instructional, and supportive leadership have been linked to improved teacher satisfaction, 
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motivation, and retention, especially when paired with strong administrative support and adequate school 

resources (Aguinaldo & Tagadiad, 2024; Sebullen & Jimenez, 2024). In addition, teacher motivation and job 

satisfaction are strongly linked to working conditions, recognition, autonomy, and professional growth 

opportunities. 

Despite a growing body of literature on leadership, motivation, satisfaction, and emotional regulation, few studies 

have examined how emotional flexibility interacts with teachers’ perceptions of educational leadership to 

influence work motivation and satisfaction. Most existing research treats these variables separately or focuses 

solely on direct relationships, leaving a gap in understanding potential mediating effects, particularly in post-

pandemic local school contexts such as the Philippines (Ibrahim et al., 2021; Issom et al., 2023). 

This study investigates the interrelationships among emotional flexibility, perceived educational leadership, work 

motivation, and work satisfaction among public-school teachers in the Lucena North District, Division of Lucena 

City. It specifically examines whether emotional flexibility is associated with perceived leadership, motivation, and 

satisfaction, and whether it serves as a mediator. The findings will serve as a basis for developing a teacher training 

program aimed at improving motivation and satisfaction in the workplace. 

The study is grounded in Positive Psychology, Maslow’s Hierarchy of Needs, and Emotional Intelligence Theory. 

Positive Psychology emphasizes well-being, resilience, and optimal functioning in educational settings, while 

Maslow’s theory explains how fulfilling needs such as safety, recognition, and self-actualization influences 

motivation and satisfaction. Emotional Intelligence Theory, particularly the works of Salovey and Mayer (1990) 

and Goleman (1995), provides a foundation for understanding emotional flexibility, including emotional 

regulation, empathy, self-efficacy, and emotional management. 

Using these frameworks, the study examines teachers' perceptions of educational leadership, emotional flexibility, 

work motivation, and work satisfaction. It also examines relationships among these variables and tests whether 

emotional flexibility significantly mediates the relationships between educational leadership and both motivation 

and satisfaction. This structured inquiry clarifies how emotional and organizational factors jointly influence 

teacher outcomes. 

The study aims to generate evidence to guide school leaders in strengthening leadership practices and emotional 

support systems in schools. By examining how emotional flexibility interacts with leadership and teacher 

outcomes, the research seeks to contribute to improved teacher well-being, stronger motivation, and higher job 

satisfaction in public schools in Lucena North District. 

II. CONCEPTUAL FRAMEWORK 

This diagram illustrated how emotional flexibility relates to both educational leadership and teacher outcomes. 

The research established that emotional flexibility, which enables people to regulate their positive and negative 

emotions while expressing their feelings, directly influences educational leadership and work motivation. The 

study showed that leaders who possess emotional adaptability can effectively guide teachers, handle obstacles, 

and create favorable conditions for teacher motivation. 
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Educational leadership directly affected work motivation through leadership styles and job satisfaction initiatives 

and practices that enhanced learning outcomes and helped determine teacher motivation levels. Leaders who gave 

teachers clear guidance while providing equitable assistance and acknowledging their accomplishments created a 

workplace environment that encouraged teachers to increase their involvement, dedication, and motivation. 

Work motivation led to work satisfaction through the development of autonomy, competence, and relatedness. 

The diagram showed that motivated teachers experienced higher satisfaction because their emotional flexibility 

and leadership abilities led to better teacher welfare. The study presented two relationships that demonstrated 

how emotional factors and leadership qualities affected public school teachers' work experiences. 

III. METHODOLOGY 

3.1 Research Approach 

This study employs a quantitative research approach using a descriptive–correlational design to examine 

relationships among emotional flexibility, educational leadership, work motivation, and work satisfaction among 

public-school teachers in the Lucena North District. A quantitative approach is appropriate because it enables the 

systematic collection and statistical analysis of numerical data to identify patterns, relationships, and predictive 

associations among variables (Creswell & Creswell, 2018). The descriptive–correlational design is used to describe 

current levels of the variables and to determine the extent and direction of relationships without manipulating 

any conditions. This design is suitable for educational settings where variables naturally occur and cannot be 

ethically or practically controlled. It enables the researcher to investigate how emotional and organizational 

factors interact in real-world school environments. By using this approach, the study focuses on objective 

measurement, statistical interpretation, and generalizable findings. It is particularly appropriate for exploring how 

emotional flexibility and perceptions of educational leadership may influence teacher motivation and satisfaction. 

The design supports evidence-based conclusions that may guide future interventions, leadership training, and 

policy development in public schools. 

3.2 Data Sources 

The primary data for this study were collected from public elementary school teachers in the Lucena North District, 

Division of Lucena City. A total of 185 teachers were selected through stratified random sampling from 

approximately 347 teachers across 14 public elementary schools, grouped into three clusters: Central (large), 

Northern (medium), and Peripheral (small). Data were collected using a structured, self-administered survey 

questionnaire developed by the researcher and validated by experts. The instrument measured four key variables: 

emotional flexibility, educational leadership, work motivation, and work satisfaction. Emotional flexibility was 

assessed in terms of the regulation of positive and negative emotions and the communication/expression of 

emotions. Educational leadership was measured through six dimensions, including vision building, intellectual 

stimulation, individual support, professional modeling, performance expectations, and structural participation. 

Work motivation was measured through autonomy, competence, and relatedness, while work satisfaction 

included working conditions, relationships, professional development, autonomy, and compensation. Responses 
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were gathered using a 5-point Likert scale, allowing the quantification of teachers’ perceptions and experiences 

for statistical analysis. 

3.3 Data Analysis 

The collected data were analyzed using descriptive and inferential statistical techniques to determine levels, 

relationships, and predictive effects among the variables. All responses were encoded, tabulated, and processed 

using appropriate statistical software. Descriptive statistics, specifically mean and standard deviation, were used 

to determine the level of emotional flexibility, educational leadership, work motivation, and work satisfaction 

among respondents. These measures provided a clear summary of central tendencies and response variability 

across all constructs. Inferential statistics were employed to test the hypotheses of the study. The Pearson Product-

Moment Correlation Coefficient was used to determine the strength and direction of relationships among 

emotional flexibility, educational leadership, work motivation, and work satisfaction. This test was appropriate for 

identifying linear associations between continuous variables measured through Likert-scale responses. 

To further examine the role of emotional flexibility, a mediation analysis was conducted using the Hayes PROCESS 

Macro. This analysis tested whether emotional flexibility significantly mediated the relationships between 

educational leadership and both work motivation and work satisfaction. A significance level of 0.05 was used for 

all statistical tests to assess whether the findings were statistically significant. 

IV. FINDINGS 

4.1 Level of Perception on Educational Leadership 

Table 1. Summary of Results on the Level of Perception of Educational Leadership 

Indicators Mean SD Interpretation 

Building School Visions and Goals 4.74 0.49 Very High Extent 

Providing Intellectual Simulation 4.70 0.48 Very High Extent 

Offering Individual Support 4.68 0.48 Very High Extent 

Modelling Professional Practices 4.73 0.53 Very High Extent 

Demonstrating High Performance 4.72 0.50 Very High Extent 

Developing Structure for Participants 4.70 0.51 Very High Extent 

Overall 4.71 0.50 Very High Extent 

Table 1 shows that all dimensions of educational leadership were rated at a very high extent, indicating that public-

school teachers in Lucena North District consistently perceive strong leadership practices across all areas. Among 

the indicators, Building School Visions and Goals (M = 4.74, SD = 0.49) had the highest mean, suggesting that school 

leaders are highly effective in establishing a clear, shared direction for the school. This is reflected in leaders’ 

ability to translate school missions into actionable, measurable objectives that guide teaching practices and unify 

stakeholders toward common goals. In contrast, the lowest-rated dimension, still interpreted as very high extent, 

was Offering Individual Support (M = 4.68, SD = 0.48). This suggests that while teachers generally feel supported, 

individualized assistance such as mentoring, personalized professional development, and targeted guidance is 
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comparatively less emphasized than other leadership practices. The result implies that support mechanisms are 

present but may be less intensive or less consistently experienced than school-wide leadership initiatives such as 

vision-setting and performance expectations. 

4.2 Level of Emotional Flexibility 

Table 2. Summary of Results on the Level of Emotional Flexibility 

Indicators Mean SD Interpretation 

Regulation of Positive Emotions 4.44 0.70 High Extent 

Regulation of Negative Emotions 4.41 0.71 High Extent 

Communication/ Expression of Emotion 4.42 0.73 High Extent 

Overall 4.42 0.71 High Extent 

Table 2 shows that all dimensions of emotional flexibility were rated at a high extent, indicating that public-school 

teachers generally demonstrate a strong capacity to regulate and express emotions in the workplace. Among the 

indicators, Regulation of Positive Emotions (M = 4.44, SD = 0.70) had the highest mean, suggesting that teachers 

are most capable of maintaining optimism, gratitude, and positive emotional states even in challenging school 

conditions. This is reflected in their ability to sustain supportive relationships, engage in collaborative practices, 

and maintain a constructive emotional outlook that contributes to a healthy school climate. In contrast, the lowest-

rated dimension, although still rated highly, was Regulation of Negative Emotions (M = 4.41, SD = 0.71). This 

suggests that while teachers are generally capable of managing stress, anxiety, and other negative emotional 

responses, this aspect is slightly more challenging than sustaining positive emotions. Meanwhile, 

Communication/Expression of Emotion (M = 4.42, SD = 0.73) indicates that teachers are also highly capable of 

expressing their emotions in a constructive manner, particularly within supportive and psychologically safe school 

environments that encourage openness and dialogue. 

4.3 Level of Work Motivation 

Table 3. Summary of Results on Level of Work Motivation 

Indicators Mean SD Interpretation 

Autonomy 4.42 0.71 High Extent 

Competence 4.47 0.69 High Extent 

Relatedness 4.46 0.72 High Extent 

Overall 4.45 0.71 High Extent 

 

Table 3 shows that all dimensions of work motivation among public-school teachers in Lucena North District were 

rated at a high extent, indicating that teachers generally experience strong motivational support across autonomy, 

competence, and relatedness. Among the indicators, Competence (M = 4.47, SD = 0.69) had the highest mean, 

suggesting that teachers feel most motivated when their skills are developed, recognized, and strengthened 
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through professional growth opportunities and feedback mechanisms. This underscores the importance of 

teachers’ confidence in their abilities and the reinforcement they receive through goal-setting, training, and 

recognition systems that enhance their sense of effectiveness in their roles. In contrast, the lowest-rated 

dimension, although still interpreted as high extent, is Autonomy (M = 4.42, SD = 0.71). This suggests that while 

teachers generally experience freedom in making instructional decisions and managing their professional 

responsibilities, autonomy-related practices such as full decision-making authority and flexible control over 

teaching approaches are comparatively less emphasized than competence-building and relational aspects of 

motivation. 

4.4 Level of Work Satisfaction 

Table 4. Summary of Results on Level of Work Satisfaction 

Indicators Mean SD Interpretation 

Working Condition 4.49 0.71 High Extent 

Relationship 4.47 0.70 High Extent 

Professional Development 4.47 0.65 High Extent 

Autonomy 4.46 0.67 High Extent 

Compensation 4.47 0.68 High Extent 

Overall 4.45 0.71 High Extent 

Table 4 shows that among the dimensions of work satisfaction, Working Condition (M = 4.49, SD = 0.71) had the 

highest mean, indicating that teachers are most satisfied with the physical and organizational environment of their 

schools, particularly in terms of safety, cleanliness, availability of resources, and overall workplace support that 

enables them to perform their duties effectively. In contrast, Autonomy (M = 4.46, SD = 0.67) had the lowest mean, 

although it was still interpreted as high, suggesting that while teachers generally experience involvement in 

decision-making and flexibility in instructional practices, their level of independence in managing work-related 

decisions is comparatively less emphasized than other aspects of satisfaction, such as working conditions, 

relationships, professional development, and compensation. 

4.5 Significant Relationship between Level of Educational Leadership and Emotional Flexibility 

Table 5. Relationship of Educational Leadership and Emotional Flexibility 

Educational Leadership Emotional Flexibility 

Regulation of 

Positive Emotions 

Regulation of 

Negative Emotions 

Communication/Expression of 

Emotion 

Building School Vision and 

Goals 

0.694 0.663 0.640 

Providing Intellectual 

Stimulation 

0.629 0.573 0.594 
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Offering Individualized 

Support 

0.689 0.677 0.667 

Modelling Professional 

Practices 

0.718 0.664 0.645 

Demonstrating High 

Performance Expectations 

0.674 0.654 0.631 

Developing Structure for 

Participations 

0.718 0.657 0.660 

Tabl Table 5 shows that all dimensions of educational leadership are positively related to teachers’ emotional 

flexibility across its three components, namely regulation of positive emotions, regulation of negative emotions, 

and communication/expression of emotion, as evidenced by correlation coefficients ranging from 0.573 to 0.718. 

The strongest relationships are observed in Modelling Professional Practices and Developing Structure for 

Participation with regulation of positive emotions (r = 0.718), indicating that when school leaders demonstrate 

professionalism, ethical behavior, and participatory leadership practices, teachers are more likely to effectively 

regulate and sustain positive emotional states in the workplace. In contrast, the weakest relationship is found 

between Providing Intellectual Stimulation and regulation of negative emotions (r = 0.573), although it still 

indicates a moderate to strong positive relationship, suggesting that while intellectual encouragement supports 

emotional functioning, its influence on managing negative emotions is comparatively less pronounced than that of 

other leadership dimensions. The results clearly indicate a positive relationship between educational leadership 

and emotional flexibility, meaning that stronger and more effective leadership practices are associated with higher 

levels of teachers’ ability to regulate and express their emotions effectively in the school setting. 

 Significant Relationship between the Level of Educational Leadership and Work Motivation 

Table 6. Relationship on Educational Leadership and Work Motivation 

Educational Leadership Work Motivation 

Autonomy Competence Relatedness 

Building School Vision and Goals 0.646 0.604 0.662 

Providing Intellectual Stimulation 0.604 0.624 0.624 

Offering Individualized Support 0.558 0.589 0.608 

Modelling Professional Practices 0.611 0.570 0.663 

Demonstrating High Performance Expectations 0.572 0.559 0.595 

Developing Structure for Participations 0.612 0.573 0.633 

Table 6 shows that all dimensions of educational leadership are positively related to teachers’ work motivation 

across autonomy, competence, and relatedness, with correlation coefficients ranging from 0.558 to 0.663. The 

strongest relationship is between Modelling Professional Practices and Relatedness (r = 0.663), followed closely 

by Building School Vision and Goals with Relatedness (r = 0.662). This suggests that when school leaders 
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demonstrate professionalism, ethical behavior, and a shared direction for the school, teachers are more likely to 

feel socially connected, valued, and supported in their work environment. In contrast, the weakest relationship is 

between Offering Individualized Support and Autonomy (r = 0.558), which still indicates a moderate positive 

relationship. This implies that while individualized support contributes to teachers’ motivation, its influence on 

their sense of independence and decision-making is comparatively lower than its impact on relational and 

competence-related aspects. Overall, the results indicate a positive relationship between educational leadership 

and work motivation, meaning that stronger leadership practices are associated with higher levels of teachers’ 

autonomy, competence, and relatedness in the workplace. 

4.7 Significant Relationship between the Level of Educational Leadership and Work Satisfaction 

Table 7. Relationship between Educational Leadership and Work Satisfaction 

Educational Leadership Work Satisfaction 

Working 

Condition 

Relationship Professional 

Development 

Autonomy Compensation 

Building School Vision and 

Goals 

0.689 0.695 0.711 0.698 0.632 

Providing Intellectual 

Stimulation 

0.633 0.644 0.663 0.670 0.577 

Offering Individualized 

Support 

0.593 0.642 0.699 0.648 0.576 

Modelling Professional 

Practices 

0.625 0.683 0.709 0.685 0.619 

Demonstrating High 

Performance Expectations 

0.600 0.637 0.662 0.631 0.571 

Developing Structure for 

Participations 

0.625 0.655 0.699 0.655 0.578 

Table 7 shows that all dimensions of educational leadership are positively related to teachers’ work satisfaction 

across working conditions, relationships, professional development, autonomy, and compensation, with 

correlation coefficients ranging from 0.571 to 0.711. The strongest relationship is between Building School Vision 

and Goals and Professional Development (r = 0.711), followed closely by Modelling Professional Practices and 

Professional Development (r = 0.709). This suggests that when school leaders establish a clear direction and model 

professional behavior, teachers are more likely to experience growth opportunities, skill development, and 

continuous learning within the school environment. In contrast, the weakest relationship is between 

Demonstrating High Performance Expectations and Compensation (r = 0.571), which still indicates a moderate to 

strong positive relationship. This implies that while high performance standards contribute to satisfaction, their 

influence on financial and material rewards is comparatively less direct than their impact on developmental and 

relational aspects. Overall, the results indicate a positive relationship between educational leadership and work 
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satisfaction, meaning that stronger leadership practices are associated with higher levels of teacher satisfaction 

across all dimensions of their work experience. 

4.8 Significant Relationship between the Level of Emotional Flexibility and Work Satisfaction 

Table 8. Relationship on Emotional Flexibility and Work Satisfaction 

Emotional Flexibility Work Satisfaction 

Working 

Condition 

Relationship Professional 

Development 

Autonomy Compensation 

Regulation of Positive 

Emotions 

0.779** 0.837** 0.821** 0.807** 0.763** 

Regulation of Negative 

Emotions 

0.743** 0.835** 0.829** 0.816** 0.781** 

Communication/Expression 

of Emotion 

0.770** 0.841** 0.833** 0.805** 0.758** 

Table 8 shows that all dimensions of emotional flexibility have strong positive relationships with teachers’ work 

satisfaction across working conditions, relationships, professional development, autonomy, and compensation, as 

indicated by correlation coefficients ranging from 0.743 to 0.841. The strongest relationship is observed between 

Communication/Expression of Emotion and Relationship (r = 0.841), followed closely by Regulation of Positive 

Emotions and Relationship (r = 0.837). These findings suggest that when teachers can openly express and 

effectively regulate their emotions, they are more likely to experience stronger workplace relationships, 

collaboration, and social support within the school environment. In contrast, the weakest relationship is found 

between Regulation of Negative Emotions and Working Condition (r = 0.743), although it still indicates a strong 

positive relationship. This implies that while emotional control over negative feelings contributes to satisfaction, 

its direct influence on the physical and environmental aspects of work is comparatively less pronounced than its 

impact on interpersonal and developmental dimensions. Overall, the results indicate a strong positive relationship 

between emotional flexibility and work satisfaction, meaning that higher levels of emotional regulation and 

expression among teachers are associated with greater satisfaction across all aspects of their work environment. 

4.9 Significant Relationship between the Level of Work Motivation and Work Satisfaction 

Table 9. Relationship on Work Motivation and Work Satisfaction 

Work 

Motivation 

Work Satisfaction 

Working 

Condition 

Relationship Professional 

Development 

Autonomy Compensation 

Autonomy 0.806** 0.845** 0.825** 0.842** 0.768** 

Competence 0.777** 0.837** 0.812** 0.797** 0.722** 

Relatedness 0.818** 0.876** 0.845** 0.840** 0.800** 
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Table 9 results show that educational leadership, emotional flexibility, and work motivation are significantly and 

positively related to work satisfaction, with correlation coefficients generally ranging from moderate to strong. 

For educational leadership, the strongest relationships appear in Modeling Professional Practices and Building 

School Vision and Goals, particularly with professional development (r up to 0.711), autonomy (up to 0.698), and 

relatedness (up to 0.663), indicating that clear direction and effective role modeling are strongly associated with 

higher teacher satisfaction. Emotional flexibility also shows strong positive relationships across all satisfaction 

domains, with Communication/Expression of Emotion (r up to 0.841) and Regulation of Negative Emotions (r up 

to 0.829) showing the highest links, especially with relationship and professional development satisfaction. Work 

motivation yields the strongest correlations overall, particularly Relatedness with relationship satisfaction (r = 

0.876) and Autonomy with autonomy satisfaction (r = 0.842).  

4.10 Mediation Relationship of Emotional Flexibility on Educational Leadership and Work Satisfaction 

Table 10. Mediating Relationship of Emotional Flexibility to Educational Leadership and Work 

Satisfaction 

95% Confidence Interval 

Effect Estimate SE Lower Upper Z P & Mediation 

Indirect 0.749 0.0728 0.606 0.892 10.29 <.001 72.4 

Direct 0.285 0.0710 0.146 0.425 4.02 <.001 27.6 

Total 1.034 0.0699 0.897 1.171 14.80 <.001 100.0 

The mediation analysis showed that emotional flexibility functioned as a strong mediator linking educational 

leadership to work satisfaction. Educational leadership produced work satisfaction through a total effect 

measured at 1.034. The researchers found both the direct and indirect effects to be statistically significant at p < 

.001 when they assessed the direct and indirect effects of educational leadership on work satisfaction. The total 

impact of educational leadership peaked through emotional flexibility, which accounted for 72.4 percent of the 

total impact because educational leadership utilized emotional flexibility to assist teachers in their emotional 

management and social interactions. 

4.11 Mediation Relationship of Work Motivation to Educational Leadership and Work Satisfaction 

Table 11. Mediating Relationship of Work Motivation to Educational Leadership and Work Satisfaction 

95% Confidence Interval 

Effect Estimate SE Lower Upper Z P & Mediation 

Indirect 0.697 0.0681 0.563 0.830 10.24 <.001 67.4 

Direct 0.338 0.0584 0.223 0.452 5.78 <.001 32.6 

Total 1.034 0.0699 0.897 1.171 14.80 <.001 100.0 
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The mediation analysis established a highly significant mediation structure, showing a total effect of 1.034 (SE = 

0.0699, 95% CI [0.897, 1.171], Z = 14.80, p < .001). This total effect comprised an indirect effect of 0.697 (SE = 

0.0681, 95% CI [0.563, 0.830], Z = 10.24, p < .001) and a direct effect of 0.338 (SE = 0.0584, 95% CI [0.223, 0.452], 

Z = 5.78, p < .001). The indirect effect accounted for 67.4% of the total effect, indicating that most of the educational 

leadership's influence on work satisfaction was channeled through work motivation, while 32.6% operated 

through a direct pathway independent of work motivation. With both effects significant and all confidence 

intervals excluding zero, the results supported partial mediation — work motivation explained a substantial 

portion of the underlying mechanism, though educational leadership retained a meaningful and independent 

direct effect on work satisfaction. 

V. DISCUSSION 

5.1 Findings on Educational Leadership 

Teachers perceive educational leadership to a very high extent, reflecting strong and consistent implementation 

of leadership practices within schools. This indicates that school heads are effective in providing direction, 

structure, and professional guidance that support instructional processes and school improvement. Among the 

leadership dimensions, individualized support appears slightly less emphasized than others, suggesting that 

leadership practices tend to be more system-oriented than personalized. Transformational leadership, as 

supported in the literature, generally strengthens organizational direction and performance; however, 

individualized consideration requires more focused and sustained attention to fully address teachers' diverse 

needs (Aguinaldo & Tagadiad, 2024; Yu, 2024). 

5.2 Findings on Emotional Flexibility 

Teachers demonstrate a high level of emotional flexibility, particularly in regulating positive emotions, indicating 

their capacity to maintain optimism and constructive emotional states despite workplace demands. This reflects 

strong emotional competence that supports positive classroom interactions and professional engagement. 

However, regulating negative emotions received a slightly lower rating, suggesting that managing stress, 

frustration, and other adverse emotions remains comparatively more challenging — a pattern consistent with 

literature identifying emotional regulation as a complex skill shaped by workplace stressors and available support 

systems (Archer et al., 2024; Harel et al., 2025). The high level of emotional expression further suggests that 

teachers operate within a school environment that encourages communication and openness (Belmes et al., 2025). 

5.3 Findings on Work Motivation 

Teachers exhibit a high level of work motivation across autonomy, competence, and relatedness, reflecting strong 

intrinsic and extrinsic motivational conditions in the workplace. Competence emerged as the highest-rated 

dimension, suggesting that teachers are most motivated when they feel skilled, capable, and professionally 

supported through training, feedback, and recognition. Autonomy, however, registered the lowest rating, 

indicating that while teachers experience some degree of independence, opportunities for full decision-making 

and instructional freedom may still be limited. This pattern aligns with motivation theories, which recognize that 
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competence and relatedness often serve as stronger motivational drivers when autonomy remains less fully 

developed (Maslow, 1943; Wang & Shakibaei, 2025). 

5.4 Findings on Work Satisfaction 

Teachers experience a high level of work satisfaction across all dimensions, reflecting generally positive 

perceptions of their working environment and professional conditions. Working conditions emerged as the 

highest-rated dimension, suggesting that safety, cleanliness, access to resources, and organizational support are 

central factors in shaping teacher satisfaction. In contrast, autonomy registered the lowest rating, implying that 

while teachers participate in instructional and professional decisions, their level of independence in decision-

making may still be comparatively limited. These findings support research emphasizing that satisfaction is 

shaped by both environmental and structural factors, while autonomy is largely dependent on leadership style 

and organizational design (Aguinaldo & Tagadiad, 2024; Hanum, 2024). 

5.5 Relationship Between Educational Leadership and Emotional Flexibility 

A positive relationship exists between educational leadership and emotional flexibility, indicating that stronger 

leadership practices are associated with better emotional regulation and expression among teachers. Leadership 

behaviors such as modeling professionalism and developing participatory structures show stronger associations, 

suggesting that supportive and inclusive leadership enhances teachers' emotional stability and positive emotional 

functioning. Intellectual stimulation, by contrast, shows a relatively weaker relationship with emotional 

regulation, implying that cognitive encouragement alone has less influence on emotional adaptability. This is 

consistent with studies affirming that transformational and supportive leadership significantly strengthens 

teachers' emotional resilience and psychological flexibility (Sasere & Matashu, 2025; El Achi et al., 2025). 

5.6 Relationship Between Educational Leadership and Work Motivation 

A positive relationship is observed between educational leadership and work motivation, indicating that effective 

leadership practices enhance teachers' sense of autonomy, competence, and relatedness. Leadership dimensions 

such as modeling professional practices and building school vision show stronger associations, suggesting that 

clear direction, ethical behavior, and shared goals strengthen teachers' sense of belonging and professional 

motivation. Individualized support, however, shows a weaker relationship with autonomy, implying that 

personalized leadership has less influence on independence compared to relational and competence-based 

motivation. This aligns with research affirming that transformational leadership enhances teacher motivation by 

fostering professional growth and strengthening workplace relationships (Collie, 2023; Antonius et al., 2024). 

5.7 Relationship Between Educational Leadership and Work Satisfaction 

A positive relationship is evident between educational leadership and work satisfaction across all dimensions, 

suggesting that leadership practices significantly shape teachers' overall workplace experience. Stronger 

associations with professional development indicate that leadership is particularly effective in promoting learning 

opportunities, skill enhancement, and continuous growth. Weaker relationships with compensation, however, 

suggest that leadership has limited influence over financial and extrinsic rewards, which are typically determined 
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by institutional policies rather than leadership actions. This is consistent with literature affirming that 

transformational leadership primarily enhances intrinsic and developmental aspects of job satisfaction rather 

than material benefits (Aguinaldo & Tagadiad, 2024; Cogaltay et al., 2016). 

5.8 Relationship Between Emotional Flexibility and Work Satisfaction 

A strong positive relationship exists between emotional flexibility and work satisfaction, indicating that teachers 

who effectively regulate and express their emotions tend to experience higher levels of satisfaction in their work. 

Stronger associations between emotional expression and workplace relationships suggest that emotional 

openness enhances collaboration, trust, and social support among colleagues. Regulation of negative emotions, by 

contrast, shows a slightly weaker relationship with working conditions, suggesting that emotional skills are more 

strongly linked to interpersonal than to environmental aspects of satisfaction. This aligns with research identifying 

emotional intelligence as a key predictor of teacher well-being and job satisfaction (Archer et al., 2024; Belmes et 

al., 2025). 

5.9 Relationship Between Work Motivation and Work Satisfaction 

A strong positive relationship is found between work motivation and work satisfaction, indicating that motivated 

teachers tend to experience higher satisfaction across all work domains. The strongest association appears 

between relatedness and relationship satisfaction, highlighting the importance of social connection and workplace 

belonging in shaping positive work experiences. Competence, however, shows a relatively weaker relationship 

with compensation, suggesting that skill development is more closely tied to intrinsic satisfaction than to financial 

rewards. These findings align with motivational theories that position autonomy, competence, and relatedness as 

core drivers of job satisfaction and engagement (Maslow, 1943; Wang & Shakibaei, 2025). 

5.10 Mediation of Emotional Flexibility 

Emotional flexibility significantly mediates the relationship between educational leadership and work satisfaction, 

indicating that leadership influences satisfaction largely by enhancing teachers' capacity to regulate and express 

emotions. The strong indirect effect suggests that emotional processes serve as a key mechanism through which 

leadership translates into positive workplace outcomes. Nevertheless, the presence of a direct effect confirms that 

leadership also independently contributes to satisfaction beyond emotional pathways. This supports research 

emphasizing that psychological flexibility amplifies the impact of leadership on well-being and organizational 

outcomes (Archer et al., 2024; Harel et al., 2025). 

5.11 Mediation of Work Motivation 

Work motivation significantly mediates the relationship between educational leadership and work satisfaction, 

indicating that leadership enhances satisfaction primarily by strengthening teachers' motivational states. The 

strong indirect effect suggests that autonomy, competence, and relatedness function as key mechanisms through 

which leadership influences workplace satisfaction. The significant direct effect, however, confirms that leadership 

also contributes independently to satisfaction beyond motivational pathways. This aligns with self-determination 
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theory, which holds that fulfilling basic psychological needs is essential for sustaining satisfaction and engagement 

in the workplace (Maslow, 1943; Wang & Shakibaei, 2025). 

VI. MANAGERIAL IMPLICATIONS 

The findings suggest that school administrators should strengthen transformational and participative leadership 

practices, particularly in vision-building, professional modeling, and structured collaboration, as these practices 

are strongly linked to teachers’ emotional flexibility, motivation, and job satisfaction. School heads need to 

maintain clear communication of goals while also providing more personalized support to teachers to enhance 

their emotional and professional experiences. In addition, implementing wellness programs and emotional 

regulation support may help teachers manage workplace stress effectively, thereby improving overall functioning 

(Archer et al., 2024; Çelik & Tuzgöl Dost, 2025). Moreover, because motivation plays a key mediating role, 

administrators should enhance autonomy, competence, and relatedness through recognition systems, 

professional development, and a collaborative school culture to sustain teacher engagement and retention (Garcia 

& Santos, 2022; Collie, 2023). 

VII. CONCLUSION 

Based on the study’s findings, all null hypotheses were rejected, indicating significant relationships among 

educational leadership, emotional flexibility, work motivation, and work satisfaction among public-school 

teachers in the Lucena North District. Specifically, educational leadership was significantly related to emotional 

flexibility, work motivation, and work satisfaction, and emotional flexibility was also significantly associated with 

both work motivation and work satisfaction. In addition, emotional flexibility significantly mediated the 

relationships between educational leadership and both work motivation and work satisfaction. Likewise, work 

motivation also served as a significant mediator in the relationship between educational leadership and work 

satisfaction. The results emphasize that effective educational leadership, supported by teachers’ emotional 

flexibility and motivation, plays a crucial role in enhancing work satisfaction in the school context. 
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